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4 
 
 
 
 
ABSTRACT 
 
Education plays a very important role in society’s development in order to promote good 
citizenship and individual rights and freedom. To this end, it is fundamental that girls be 
included in the education process. Inmost developed and developing countries, 
theoretically, both males and females have access to education. Cape Verde is no 
exception; however, the reality is that even in Cape Verde, promoting girls’ education and 
creating conditions to motivate girls to stay in school remains a challenge. Whereas girls 
have access to education many girls drop out for gender-related reasons. This paper will 
investigate girls’ education initiatives in general, and Cape Verde specific to offer 
recommendations and strategies to keep girls in school.  
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1.2 GLOSSARY OF OPERATIVE TERMS 
 
1. CBI : Content-Based Instruction (CBI) is a significant approach in second language 
acquisition (Brinton, Snow, & Wesche, 1989). CBI is designed to provide second language 
learners instruction in content and language. 
Historically, the word content has changed its meaning in language teaching. Content used 
to refer to the methods of grammar-translation, audio-lingual methodology, and vocabulary or 
sound patterns in dialog form. Recently, content is interpreted as the use of subject matter 
as a vehicle for second or foreign language teaching/learning. 
 
2. Drop-out of school:  Girls who leave high school, without finishing it. 
  
3. Empowerment: The process of giving power or legal right to do something. 
 
4. Head of House-hold:  The leader of the family 
 
5. Formal Education: A formal education program is the process of training and 
developing people in knowledge, skills, mind, and character in a structured and certified 
program.                 
6. Gender Gap: The disparities that exist between men and women. 
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CHAPTER I 
                                                    INTRODUCTION 
 
Education is one of the basic rights that every human being has. Actually, in Article twenty 
six, number one, of the Universal Declaration of Human Rights, the United Nation 
proclaimed on December 10
th
 1948 that, “Everyone has the right to education …”. 
Countries from all over the world became members of The United Nations Organization 
and although they assumed this declaration as a compromise, the reality seems to be far 
from its realization, especially regarding girls’ access and retention in school, specifically 
in developing countries. Although there is a rising trend of girls’ equal access to school, the 
challenge does not stop there; we are further challenged to keep girls in school and provide 
good quality education to all. “Study after study has taught us that there is no tool for 
development more effective than the education of girls. No other policy is as likely to raise 
economic productivity, lower infant and maternal mortality, or improve nutrition and 
promote health – including the prevention of HIV/AIDS”, said Kofi Annan Former 
Secretary-General United Nations. (UNICEF Girls, HIV/AIDS and Education 2003. p 12) 
 
In light of the important role women play in society as head of household, girls’ education 
becomes a crucial component to improve a family’s well-being, with positive implications 
on the society. Education ensures a greater degree of transference to a nation’s youth and 
thus its future development (Barker and Knaul, 2000 p.23). Similarly, The World Bank 
concludes that investment in girls’ education brings even higher returns than investment in 
boys, because educated women ensure that their families are educated and healthy (Floro 
and Wolf, 1990). On the other hand, women by their nature as care givers have greater 
access and influence over society’s nuclear-base: the family. 
 
 On the worldwide average, the number of girls in school is lower than boys. Citing the 
United Nations Fund Program report of 2004, of the 948 million illiterate adults, over sixty 
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per cent are women, with stronger weight in the rural areas. Statistics show that in some 
developing countries i.e. Brazil, girls’ access to public education has increased to rates 
showing more girls in secondary school than boys (UNFP report, 2004). This is also the 
present case in Cape Verde where there are 27.633 girls and 25.036 boys at secondary 
school (Studies and Planning Department of Ministry of Education report of 2005). 
However, the concern is not with those who are in school but those who are not. As a 
society we are aware of the role and responsibilities of women, therefore, it is imperative 
for us to look beyond the obvious and seek to remedy what is obscure: who are the girls 
who have dropped out of school and why?  
 
Although there are many more girls enrolled in school than ever before, others are missing. 
Changes have been made to improve the situation, but in the rural and less advantaged 
socio-economic areas change continues to be slow. In Cape Verde there are governmental 
and non governmental organizations, i.e. OMCV, MORABI, PMI, VERDFAN, 
‘Associacao das Mulheres Juristas’ that address a cadre of issues such as family planning 
and maternal care, micro-credit, protection against domestic violence. Nevertheless, change 
needs to continue within the education sector to reach the girls that either do not enter or 
fall out of the system. This paper attempts to answer the research question: How can we 
keep more girls in school? 
 
Some may ask, why write about girls’ education in the 21st century and why here in Cape 
Verde? What is there to remedy? This paper does not negate that there is open access to 
girls entering school, however, research will show that of the girls who enter, many drop 
out and for reasons that can be readily addressed. Interestingly enough, in the past the drop 
out rate for girls was higher than boys but now the tendency has increased for boys. For 
example at the school year 2004/2005 the number of boys who had dropped out of school 
was about 3855 while the number of girls was about 3441 girls, according to Studies and 
Planning Department of Ministry of Education report. Reasons given for this shift include 
at-risk-behaviors such as flunking out of school and drug use to name a few. Girls on the 
other hand drop out for similar at-risk-behaviors, including teenage pregnancy, with some 
returning after the baby is born. The statistics may give us the facts: in Cape Verde there 
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are more girls in school than boys, but what is the truth? The truth is that many girls fall out 
of the educational system for reasons that are avoidable and these girls struggle to get back 
in. These are the same girls who are pivotal to the development of Cape Verdean assuming 
the role of women-head of household and leaders in the informal economic market. Having 
women undereducated continues to put a strain on the economy and well-being of the 
individual and family unit. Thus, girls’ retention in school is essential.  
 
Towards this end I have written my thesis to discuss and offer recommendations to 
strengthen girls’ education initiatives in Cape Verde. My thesis is divided into the 
following five chapters: Chapter I: the Literature Review- a historical overview regarding 
girls’ access education; Chapter II: Methodology- characterizing how my primary research 
was carried out with surveys conducted in both urban and rural areas; Chapter III: Research 
Analysis- analyzing surveys responses and applying the principal issues discussed in the 
literature review to the Cape Verdean reality; Chapter IV: Recommendations; Chapter: 
Conclusion- I will give the summary of my findings, in addition to, making 
recommendations for future study. 
 
So, the next time you pass a high school and see the many girls who attend, and perhaps 
even note that there are more girls than boys, do not be deceived. The question is not how 
many girls are in school, but how many girls are missing. The question is not how many 
girls are doing well in school but how many girls are faced with insurmountable problems 
that they are forced to drop out. These questions and many more remain. If it is true that 
today there are more women occupying higher position in the workplace, leading political 
parties or receiving higher grades in school than in the past, why on the other extreme are 
girls still leaving school? Is it only a question of resources or are there other factors that 
play an important part? Can school environment and/ or curriculum directly impact the 
problem, and if so how can they affect change? These are but a few of the questions that 
this paper attempts to answer. 
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CHAPTER II - LITERATURE REVIEW 
 
1.1 Education and Empowerment 
Education impacts women’s lives by giving them the tools to fight for their rights and avoid 
being made victim to the many social ills that gender inequality brings. Education raises 
women’s self-esteem and motivation, which are fundamental aspects in building strong 
families and preserving their integrity as productive citizens.” A society will be considered 
truly free when both men and women can read and write. Psychological freedom, which 
normally comes after all other forms of freedom, will only be obtained   throughout an 
effective education system, defends Sambo ( 2000, n. p). Thus, education becomes one of 
the greatest instruments available to struggle against discriminatory customs that still exist.  
 
Before going further, let us define the term empowerment. Empowerment is the process 
and the result, whereby the powerless or less powerful members of a society gain greater 
access and control, over material and knowledge, resources, challenges and ideologies of 
discrimination and subordination and transforms the institutions and structures through 
which unequal access and control over resources is sustained and perpetuated. (Batliwa 
1995 n.p). Quoted from TOJDE Jan2006, Number 1, article 13. Empowerment is therefore, 
the process of obtaining basic opportunities for marginalized people (…). Empowerment 
also includes encouraging, and developing the skills for, self-sufficiency, with a focus on 
eliminating the future need for charity…(Consumer Guide, number 16, March 1996, U.S. 
Department of Education). In other words by empowering women, their capacity to be self-
reliant and self-sufficient is increased. 
 
 In Beijing, 1995 at the Fourth World Conference on Women, it was recognized that 
women’s literacy is directly linked to women’s empowerment, participation in decision-
making in society, and the well-being of families. It was also pointed out in the Millennium 
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Development Goals (MDGs)
1
 , that the improvement of girls’ education, gender equity, and 
women’s empowerment are essential tools in building democratic society and economic 
growth. www.developmentsgoals.org/about-the- goals.htm, retrieved on May 15, 2003.  
 
How does education empower women? There is a direct relationship between education 
and a country’s national income growth. A UN study of nineteen countries concluded that, 
“a country’s long-term economic growth increases by 3.7 percent for every year the adult 
population’s average level of schooling rises”,(The United Nations Educational, Scientific 
and Cultural Organization –UNESCO- report of 2003). Similarly, and citing the same 
source, educated women are more politically active and better informed about their legal 
rights and how to exercise them.  Education helps women have control over their body and 
take care of health. According to Peace Corps publishing of 1992, women’s education is 
associated with longer life expectancy, by increasing access to and use of information of 
health services. Based on the fact that education makes changes on an individual, it 
consequently will reflect on women’s families and later on in the entire society. Therefore, 
this transformation leads to women’s empowerment.  
 
Despite of the misconception created by some, empowerment does not bring conflict 
between men and women. “Empowerment in relation to men means, not only that girls gain 
more power but that the power relationship between women and men changes 
fundamentally”, says Meguro, professor at Sophia University, Japan, in the FNUAP reports 
of 2004). This exchange of experiences and competences will balance the power and 
authority between the genders.  Then, the society would beyond a doubt share equality and 
equity, among women and men. 
 
                                               
1
 The Millennium Development Goals (MDGS) are eight goals to be achieved by 2015 that respond to the 
world’s main development challenges. The MDGs are drawn from the actions and targets contained in the 
Millennium Declaration that was adopted by 189 nations-and signed by 147 heads of state and governments 
during the Millennium Summit in September 2000. The goal number three is “Promote gender equality and 
empower women.”  Source, http://www.undp.org/mdg/basics.shtml, retrieved on September 15th 2007. 
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In her 2006, speech on The Education of Girls in the Developing World, Dr. Paula 
Dobriansky the Under Secretary for Democracy and Global Affairs said “Educating girls is 
a crucial component of building a foundation for democracy, and a prerequisite for creating 
and sustaining free, open, prosperous societies. (State Department, US, 2006)” Actually, to 
participate and take part of societies’ decisions making, women need to be provided and 
nourished by equal school level as man. Literacy allows them to produce organized 
thoughts, sustainable arguments, and facilities in expressing ideas, and consequently logical 
and useful opinions, which contribute for the improvement of societies. 
 
In contrast, illiteracy among women is one of the main causes of poverty and substandard 
life conditions. Statistics on Latin American cities have shown that about 50 per cent of 
families are female-headed house-holds with few level of school or illiterate, which are also 
the poorest sectors of population. (Quoted from G iardet, 1992, and cited in the book 
“Urban Girls”, 2000, p1). In the same way, and mentioned by the same source, in 
Argentina, 55 per cent of domestic workers, had no or incomplete primary school. This data 
shows only a little of incommensurable problem illiteracy and it becomes extremely 
important to Cape Verde, as these problems are similar to its reality.  
 
To summarize, education plays a fundamental role in empowering women. The benefits of 
girls’ education are largely recognized world-wide. Studies have proved that among 
educated girls there is an increase of economic productivity, an improvement of families’ 
health, lowered fertility and an effective investment in the next generation, to point out 
some (Gender and Development Training and Girls’ Education Manual Peace 
Corps/USAID 1997 Series). As a result, women’s empowerment is more likely to promote 
gender equity and equality, by contributing to an increase in the quality of life, in building 
fairer societies, decreasing maternal and infant mortality levels and increasing women’s 
deepest inner self-esteem, self-respect and dignity.  
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1.2 Historical Perspective 
 
1.2.1 First Formal Initiative 
Girls’ access to education has followed a similar trajectory world-wide, although in 
developing countries it still has not reached its desired level. Countries that today are 
developed with a much reduced per cent of illiteracy, in the past, had the same situation, 
that is, girls had to struggle against obstacles and barriers to overcome the problems of 
access to education.  To give an illustration, at the beginning of the last century less than a 
quarter of British girls between the age of twelve to eighteen was enrolled in school, 
(Lawson, John & Silver, 1973, p.267-384). In addition, boys received education that 
enabled them to enter into labour force, while girls were received non-formal education, 
mostly at home. The main concern was to prepare girls for social life and not to enlarge 
their intellectual knowledge. By the end of the nineteen century two sisters, Emily Sherriff 
and Mary Grey had promoted girls’ education by creating public schools for girls with 
competitive curriculum. However, not all the girls could reach the school, because there 
was an Education Act, which established two different kinds of education for boys and girls 
and limited the age to leave school to twelve (Lawson, John & Silver, 1973, p.269-384). It 
would not help those girls who had to work in industry, because they usually started 
working at the age of eleven. Nevertheless, two new facts came in favour of women’s 
position, that is, local authorities had received permission to teach and later on the limit of 
age for students to leave school was raised to fifteen years old. These two facts contributed 
to bring more girls to school. Nevertheless, only in 1944 girls could plenty take advantages 
of entering schools without any restriction. Young girls who used to work in labour 
industry were those who most benefit with the new regulations, as they could not afford the 
cost of those few expensive schools for girls.  
 
 What impact did education have on these girls? They changed their perception of 
themselves and the society. Their access to formal education gave them the chance to 
further develop physically, psychological and emotionally. Schoolgirls became proud of 
themselves. In addition, they started facing studying, playing, and learning to live together 
in a community of girls and women, free from the competition of the male sex as a source 
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of strength and pleasure.  Later on, girls developed their own literature, by female writers 
like, Angela Brazil, which ended to be recognized as important issue for national literature 
(Lawson, John & Silver, 1973, p.269-384). 
 
1.2.2 World-Wide Concerns 
 
Although there have been significant improvements regarding girls’ education initiatives, 
still on some part of the world, especially in developing countries girls are still facing many 
problems. The reasons are innumerable, with strong weight on poverty and cultural norms. 
In rural regions, poor families need girls to help in the fields. When family must chose between 
sending son or daughter to school, cultural norms favour the boy. The usual scenario thus, becomes 
to find higher number of girls out of school them boys. Girls are victims of society’s unfair norms 
and poverty (Gender and Development Training and Girls’ Education Manual Peace 
Corps/USAID 1997 Series). However, there is a trend for improvement. The following three case 
studies will illustrate the changes and initiatives that had been worldwide. 
 
1.2.3 Three Developing Countries Initiatives 
 
These cases are presented to demonstrate the importance and impact that girls education 
past initiatives have had throughout the world. 
 
Initiative 1 -Afghanistan  
 
In Afghanistan, as in many other Middle Eastern developing countries girls had limited 
access to secondary education or even no access, especially in remote rural areas. This 
happens in one hand, because, very often schools are placed far from the village, culturally 
it is considered shameful to send girls out of their community to attend school. 
Furthermore, sometimes parents have lack of financial resources and do not afford sending 
all the children to school, especially girls (Muhamed, 2005,n.p) On the other hand, during 
long period of time there was in Afghanistan the Taliban regiment, which is a rigid and 
severe group commended by rebels, that oppresses women and denied their rights, 
including the right to education. In this context, it was promoted in Kabul, in 2006, a 
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workshop, by the Ministry of Education and UNICEF, whose focus was to manage and find 
possible solution for the problems girls faced in accessing education. Thus, it was created a 
plan, in which the main objectives were, to accelerate girls’ enrolment by promoting girl-
friendly schools providing nutrition services in schools, training female teachers, and 
reaching girls who are out of school.   
   
Initiative 2 – South African 
What was the situation girls were facing? Similarly, girls faced the same problem in 
accessing education for all the above mentioned reasons. More, for a long period of time 
and also for several years South Africa had adopted the Apartheid Policy, which 
discriminated black youths in accessing all the basic human rights. Statistical data in South 
Africa shows us that less than half of the girls finished primary school, while only 26% 
enrolled secondary school. In southern South Africa, girls are the ones who stay at home 
and take care of their relatives who have fallen victim to AIDS. Thus, a group of people 
decided to create an institute in South Africa, to help underprivileged girls overcome 
different kinds of problems. The main objective of the project is to promote formal and 
vocational education for poor girls. Its mentors had chosen Africa to bear this project, due 
to the high level of girls’ illiteracy. Girls, then will have the chances to not only enlarge 
their academic knowledge, but also to develop their vocational skills. Philanthropic Oprah 
Winfrey has opened a girls’ school with the objective of promoting girls’ education. Referring to 
the girls who are in that institution, she said that, they will excel and pass their excellence on to 
their families, their nation, and our world (Hanes, 2007, np).  
 
Initiative 3 – The Gambia 
Girls’ situation in The Gambia is not very different from the rest of the African continent. 
Girls were behind boys in terms of opportunities to access education. However, a 
governmental Department Educational for female education was created with the expressed 
purpose to promote girls’ education. Despite this initiative, the disparity between boys and 
girls does still exist (UNGEI, 2005). The following is a story of a girl who fought hard to 
achieve her ambition:  
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 These three cases deserve consideration as they can serve as example to incentive countries 
and governments, as girls too, to encourage girls to adhere to education. 
  
1.2.4 Current Initiatives to Address the Problem 
 
Many, laws, conventions, programs and studies have been developed addressing girls’ 
education problems. Similarly, some organizations immerged, some of them oriented by 
The United Nations perspectives and objectives. These are organizations are: (1) United 
Nation Girls’ Education Initiatives (UNGEI) - Its main goal is to narrow the gender gap in 
primary and secondary education, and to ensure that by 2015 all children complete primary 
education, with girls and boys having equal access to all levels of education (cite); (2) The 
UNICEF, another specialized agency of the United Nation, which also promotes children’s 
education, both male and female, is the lead agency and secretariat for the UNGEI. In 
“A 16-year-old girl who hailed from the Central River Division gained 
entry into St. Joseph's Senior Secondary School in 1993. She was 
determined to maintain her exceptional performance and yearned to 
eventually become an engineer when she matriculates at St Joseph's. 
However, her parents dashed her dreams to the ground and opted to get 
her married to a family relative. She protested this decision of her 
parents and therefore chose to dodge away to her aunt, a social in Banjul, 
the capital city of The Gambia. Her aunt, who is a renowned advocate 
for girls' education hosted her and succeeded to convince her parents to 
leave her under her care to pursue her dreams. Five years later, she 
successfully completed her career at St. Joseph's and entered the 
University of The Gambia. At the University, she reserved the career she 
proposed earlier and rather majored in Journalism, so that she could be 
writing about issues that affect most Gambian girls and women, with the 
hope of changing traditional views and situations affecting them.”   
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parallel with UNICEF there is UNESCO (3) that promotes education science and culture. 
(4) The EFA organizations (Education For All) whose goals is, promoting affirmative 
actions for girls’ challenges in the context of high number of out of school girls, and 
involve women in fight against HIV/AIDS. These organizations promote workshops, 
seminars, work worldwide, to create laws that to facilitate girls’ access to education and 
retention in school. These organizations continue to write projects and find programs that 
assist developing countries meet girls’ educational needs.    
 
   
1.3 BARRIERS TO GIRLS EDUCATION  
                                  
This section deals with the many obstacles girls face in developing countries, in order to 
access education. Whether the focus is on one or a combination of these factors, the result 
is the same: girls out of school. This section will focus on three factors which greatly 
impact girls’ access to education: Cultural, Gender in Education, and Economics. 
  
1.3.1 Cultural Factors 
What does culture mean? According to Longman Dictionary (1992), “culture is the 
customs, beliefs, art, music, and all the other products of human thought made by particular 
group of people at a particular time.” These ideas identify the culture thought of a people 
and are defended by the same people, over generations until cultural norms change. It can 
promote both, positive or negative impact, depending on its essence. The following are 
items of culture that contribute negatively in keeping girls out of schools. 
 
1.3.2 Parents’ Resistance in Sending Girls to School 
“Why should I send my daughter to school? Who then is going to look after the babies, 
fetch water, clean and cook when I go to the market to sell my vegetables? Who is going to 
help me dig, weed and harvest?  
                                                                A Nigerian mother, quoted in NGO Action for Children          
                                                                      (Newsletter, UNICEF, July-September, 1995) 
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“I'll never forgive my mother for not allowing me to keep studying outside our village (…) 
One day I was sweeping my home, a year after I had left school, and found one of my old 
exam papers. When I saw it I couldn't help but burst into tears. 
                                                                           "Shno Najeeb, from Chamrga Village, Iraq.  
 
Around the World, thousands of girls are not been sent to school, due to parents’ resistance. 
These two above examples are simply part of what girls hear daily around the world. In 
Pakistan, although some government investments in girls’ education, some parents 
especially in rural areas, consider sending their daughters to school or any expenditure 
providing from there as a waste of money (UNESCO 1988-90). This does not only happen 
in Pakistan as also in some African countries. Parents argue that girls’ education is an 
investment without return, because girls will marry and leave parents’ home, without 
giving any relevant increase to families’ income. Barker, Knaul (2000, p. 38).  
 "One of my brothers, who finished primary school before me, is traveling to high school. 
When I reached that stage my family told me they couldn't afford the transport costs, so I 
couldn't continue my education," said Lava Baqi, a 15-year-old Iroquoian girl.  
 
Apart from economic difficulties there are other reasons that keep girls out of school. The 
argument often used by parents - lack of economical power – is very paradoxical and can 
hide other factors as for instance, gender discrimination, which will be addressed later on. 
Hence, some times it becomes difficult to separate economic issues from culture or 
tradition issues. “In many places, parents still prefer to send sons rather than daughters to 
school because women and girls are expected to run house-holds, take care of children and 
add to the family income” (Rights of Women, 1998 p.30).  
 
Similarly, parents do not allow girls to leave their villages to go to high school due to 
school distance. “When parents are inclined to send their daughters to schools, the schools’ 
location is often unfavourable: it may be too far from home, causing parents to worry about 
girls’ safety “(UNFP, 2004).  In addition, parents consider the time girls take to commute 
as a waste of time, which can be better used on household cares.  
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1.3.3 Religious Issues  
Not rare is the case of religion used as an obstacle to girls’ education. That is not to say 
religion itself is against girls going to school, but it is out religion in interpreted that can 
keep them out. In Nigeria, some women have been denied the access to formal training 
provided by schools and colleges, because of their obedience to the Islamic practice of 
Purdah (Olakulein, F. 2006, np).  
 
1.3.4 Societal Norms 
In many societies parents chose their daughters’ husband even before girls’ birth. This 
factor often leads girls to early marriages, and consequently dropping out of school. Young 
girls in Nigeria feel forbidden of continue their studies after marriages, “because, their 
husbands had indicated that they are to sit at home and take care of the home and children”, 
(Olaklein,2006, np). In the rural areas of some conservative countries, girls should not 
leave their villages to study abroad, because it is considered to be shameful to send them 
away from home, said Muhamed, (2005, n.p). If you were to ask why is this so or who 
started this practice, it is difficult to pin point because it has become part of a tradition or 
cultural heritage. In many ways, parents are not conscious that they are penalizing girls. 
 
“Equality between women and men and the empowerment of women will be attained when 
the differences of sexes are recognized and highlighted as complementary…” said MSGR 
Migliore in his speech at the 61
st
 Session of the General Assembly of the United Nations on 
the Promotion on the Gender Equality and the Empowerment of Women. Indeed, women’s 
rights are often violated because of the tendency to ignore women’s role in society. The 
point is to starting looking at women’s differences as neither more, nor less important than 
men. 
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1.3.5 Gender Roles in Education 
 
The gender factor continues to be one of the most focal factors in keeping girls out of 
school. It brings such, complex items such as unequal opportunity for women’s 
empowerment, access to well paid jobs, which consequently drops them to the poverty 
level, and at risk or exploitation. According to Barker, Knaul (2000 p. 2), the inequalities 
affecting women start even before birth, due to pre-natal selection, and in some cultures, 
female infanticide. This behaviour constitutes cycles of discrimination passed from 
generation to generations. 
  
The classroom was no safe haven; there were girls discriminated against as well. They were 
not encouraged to study even though they were accepted into school. Data collected from 
classroom observations done in Kenya, Malawi, and Rwanda, report that teachers paid 
more attention to boys than girls, and girls were often ignored (Kilo 1994). The same report 
mentions that, in Cameron teachers say explicitly that they would prefer to teach boys than 
girls. In Mozambique, girls received a similar inequality of treatment inside the classroom, 
which decreased the inter-action between girls and their teachers (Palme 1993, p34). 
Similarly, in some societies, girls received a different quality of education from those 
offered to boys. Larson (1991) states that the “first generation of educated African women 
did not become professional at the first attempt as men did, due to the type of education 
offered and its limitations to career choices and opportunities.”  Furthermore, it was not 
rare see women connoted as unable to dominate scientific areas, i.e. Mathematics, Physics 
Chemistry, to name a few. 
 
However, education has continued to play an important role on women’s lives. Girls have 
been more active and success in their studies. One of the reasons that this fact is true is due 
to the girls’ spirit of competition and willingness to study subjects that used to be 
considerate male dominated areas.  
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1.3.6 Economics 
Economic factors are pointed out as the main obstacles of girls’ education in every 
developing country. Women always represent a significant work force in their community. 
However, it is not rare to find women exploited by earning poor salaries, as they work hard 
and under difficult conditions. Economic constraints are often pointed out by parents as a 
huge obstacle in sending or keeping girls in school. Even girls, sometimes they leave 
school due to lack of capacity to buy materials, pay school and transportation fees. In 
Senegal i.e., illiterate girls from rural areas that moved to cities in searching of a job are 
obliged to work for almost fourteen hours per day, which leaves them extremely tired. This 
works against their studying as they try to improve themselves to get a better job. (Barker, 
Knaul, 2000, p.6).  
 
 On the other hand, women’s work is not recognized as important income for a country’s 
economy. Seldom, domestic work is recognized as a productive job, and head of 
households are not paid for working at home. According to a 1990 United Nation survey, if 
unpaid house and family care work were counted as productive output in national income 
accounts, global output would increase by 20 to 30 per cent (UNFP, 2004, np).  
Consequently, this fact contributes to keeping women without the financial capacity to pay 
for their education or improve their life condition. 
 
However, education has been helping women, by promoting changes and positive political 
policy toward educated women. For instance, in India studies confirm that girls with 
technical training earn three times more than illiterate ones (UNFP report 2004, np). This 
relationship between education and better jobs and salary becomes everyday more relevant, 
worldwide and serve as incentive to keep girls in school.  
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1.4 STRATEGIES AND INTERVENTIONS 
 
It is not easy for girls to overcome their obstacles by themselves and many would not if not 
for incentives. Facing so many difficulties, girls need to be helped. Exist interventions that 
work not only as motivation but also as assistance that parents, relatives, friends or society 
can not offer. Here, schools assist in the areas of health and nutrition, sport practice, 
vocational education and curriculum with the need girls have in their day-by-day situation. 
 
1.4.1 Health and Nutrition 
 
Health and nutrition are fundamental issues for all. Many poor countries have realised that 
hunger is one of the obstacles girls struggle against; this is augmented by precarious health 
problems. There is no point in keeping sick and hungry girls in school. To remedy the 
situation health and nutrition programs have been implemented to attract girls and provide 
them with a healthy diet. Yet, schools have both a legal and a moral responsibility for 
providing a safe and healthful environment for pupils, says Cornaccia and Station (1974, 
p.6). Adolescence is the age of transformation. Whereas some students become talk-active 
and develop confidence, others are shy and depressed. Thus, some schools have adopted the 
strategy of offering psychological services to students and eventually accompany them with 
medical treatment. 
2
 
 
In terms of nutrition, it is not rare for students to go to school without eating. This fact 
affects the learning process and the girls’ motivation to stay in school. In this context, some 
schools have adopted internal canteen services, in which meals are offered to students. 
“Now that we're away from our parents, we have more time to study and the food is better, 
too. At home we got only cornmeal and vegetables”, says a student in Malawi, whose 
schools has adopted a service program for girls. (cite p2) 
 
 
 
                                               
2 This is an argument stated by the director of the high school Cesaltina Ramos, in an interview 
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1.4.2 Sports 
 
Another initiative used in school to attract girls is sports. Today, girls are more likely to 
care about their physical appearance. Thus, activities such as aerobics, swimming, rhythmic 
gymnastic, which have strong links to body image and weight loss, attracts girls to take 
care of their mind and body at the same time. There is a great competition among girls 
when they have to prepare themselves to perform different sport activities between schools. 
Also, they can reveal their competence in a specific sport at school and follow a career in 
this field. Additionally, sports contribute to developing the spirit of respect for the 
adversaries and fair play. Girls’ worry about preparing themselves for the game promotes 
discipline, healthy behaviour, and the willingness to work hard to win. Due to the 
importance of sports importance, almost every school has included sports in their 
curriculum.  
 
1.4.3 Vocational Education 
Vocational education consists of training students oriented for a specific job. This field of 
education benefits girls, since in vocational education girls would take less time to be 
educated. Furthermore, it explores and gives girls a chance to develop their ability, and 
willingness to study, which leads to future employment. The Council Resolution of 
European Union of December 1994 stated that “Vocational education should be developed 
as an equal valid component of the education system and accordingly, like general 
education, should have the constant objective of promoting general qualification and social 
skills in general as well as their professional competence…” Vocational education would 
fulfil girls’ expectations and needs in developing countries, in areas where there still lack of 
qualified staffs. 
  
 
1.4.4 Curriculum 
Several studies have shown that curriculum plays a very important role in sharing 
information and knowledge. The usefulness of a curriculum is measured by its applicability 
in daily life situation. In the past in both developed and developing countries girls had to 
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follow curriculum that did not include scientific skills, but only oriented toward house-hold 
and family’ care and social norms.  Due to its limitations, this situation reduced women’s 
ability to get good jobs. Thus, gradually schools started improving their curricula. Content-
Based Instructions (CBI) courses were created, mainly in Language Acquisition Skills to 
bridge the glass between school and community, teaching life skills. 
  
 
 
 
1.5 THE CAPE VERDEAN REALITY 
 
1.5.1 A Brief Historical Back-Ground 
 
Cape Verdean has not been so different from other parts of the world. Traditionally girls 
had been denied access to education. Parents feared that if girls were taught to write and 
read they would pass their time writing letters to the boy-friend. (Nevertheless, women got 
married despite their illiteracy, so the relationship between illiteracy and inability to date or 
to get married was not necessarily accurate.) At the beginning of XIX century the number 
of boys in formal education was higher than the number of girls; families considered that 
men had more capacity and were more receptive toward education (Cape Verde Ministry of 
Education report of 199 4 p.6).  The same report adds that, because men represented the 
head of traditional families, it would be considered a matter of honour that he had more 
academic instructions than his wife. Society only asked that women be good wives and 
mothers. Gradually, the situation changed. 
 
However, today there is a slight difference, that is, we find the table balanced between boys 
and girls. Whereas there are more illiterate women in the population, the current school age 
girl does not face the same problem as in the past. However, the drop out rate for students 
in general remains a subject of concern 
 
Statistics show that there are more boys that drop out of school than girls but this does not 
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take into account girls who leave school in order to have a baby, if they return to school the 
next year, according to explanation given by Mrs. Ana, who works at Studies and Planning 
Department of Ministry of Education. This practice is under criticism condemned by some 
high schools teachers, who argue not having real data of teen pregnancy and girls’ school 
drop out. The data is misleading when the problem is seen as less severe there is less 
chance of understanding it. 
 
Local government may be deceived by the reality. In Pedra Badejo, I met several girls who 
had never entered the high school, for a variety of reasons. Girls’ facing problems in 
accessing high school in Cape Verde is a subject worth debating. Many institutions and 
organizations are sensitive to the issue of gender equality, but very few speak to the subject 
of girls’ education.   
 
1.5.2 Summary 
 
According to the literatures reviewed concerning the issue of girls’ education, the main 
barriers to educating girls are gender discrimination, family poverty, legal frameworks and 
issues of girls’ safety and security. Making an overview about the process girls’ education 
had been following, one can see that: alongside the time many initiatives have been done 
beside girls’ education process, all over the world, faster or slower; yet it takes time and 
willingness from the authorities, society, men, and women, and every single person to get 
involved on it, in order to make all the necessary changes, to facilitate girls’ access to 
education and find strategies that can keep girls inside the school. Likewise, the time is to 
set what is the kind of education that best suit girls’ needs today. That is, instead of 
worrying only to increase girls’ enrolment, it is essential that girls’ be encouraged to stay in 
school with incentives and attractive curriculum. Policies that implicitly place girls in 
disadvantageous situations make any initiative useless.  
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CHAPTER III – METHODOLOGY 
 
My field research had as its main objective to collect data that can shed the light on the 
reasons for girls’ school drop out as well as produce sufficient data to raise the question 
why? I asked the questions why some girls drop out of school and why do others stay? 
Thus, I elaborated two questionnaires for the two groups (in and out of school girls). I 
distributed seventy exemplars of questionnaires for girls who are still in school, and 
received back sixty seven, while for girls who had dropped out of school it was distributed 
sixty exemplars, and received back thirty two. Both of them had five open-ended questions. 
Although I had piloted the two of them they worked without any problem, while surveying 
only few girls asked questions for clarification. 
 
I distributed ten of each of the following high schools: in Praia, Liceu do Palmarejo, 
Domingos Ramos, Cesaltina Ramos, and Conego Jacinto; in Santa Cruz  Liceu Alfredo da 
Cruz, in São Domingos  Liceu Fulgencio Tavares, and in Assomada  Liceu Amílcar Cabral. 
I chose these different high schools in order to have a balanced idea of both students of 
rural and urban areas. Similarly, I worked with girls who are not in school of these same 
communities. I decided to apply the questionnaires for in school girls to girls from 8
th
 grade 
to 12
th 
grade, because I wanted to know their motivation to stay in school. I believe that in 
school girls were receptive and collaborate, due to the kind of questions the questionnaires 
asked. 
 
The process went smoothly. I usually asked help from the teachers five minutes before 
every break, so that students would complete the questionnaire during the break. Teachers 
were very helpful. Concerning girls out of school, some of them showed some resistance at 
the beginning. I realized that they did wanted to collaborate with me, but they did not want 
or did not feel comfortable to write. I overcame the problem by suggesting them that I 
might write their answers. It worked normally. However, most of them did it on their own.   
 
 
It was not easy for me to elaborate these two questionnaires, because I had no prior 
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experience before, and I wanted the surveys to be simple yet effective. That is, I wanted it 
to be written in simple language, in order to facilitate understanding, but I also wanted to 
use careful language. It was therefore, necessary to learn the process as I went along.  
 
 The first place I applied the questionnaire was at the Liceu Alfredo da Cruz in Santa Cruz. 
I usually waited for about fifteen minutes for them to finish completing the questionnaire. I 
took about three days to do the surveys in schools and about a week with girls who had 
dropped out of school 
 
Concerning the interviews almost all the high school directors responded positively to my 
project. I had a list of questions, similar to all of them, but sometimes I asked something 
else, if the director had raised any pertinent aspect.  I basically wanted to know if they had 
data concerning girls’ drop out rate and if they had already or had in mind any initiatives 
beyond FPS course. 
 
Likewise, I interviewed the Pastor of Nazarene Church of Praia, due to his sensitiveness to 
the social problems concerns. He pointed out the educational project the Church is 
preparing for girls in this city. Yet, I talked to the representative of OMCV in Assomada 
and the president of MORABI, two national organizations that address to women’s 
difficulties and care about their educational and economical branches. To conclude, I 
interviewed Mrs Maria Jose Lopes, an illiterate seventy-nine years old lady. Her experience 
was very helpful to my work, because it allowed me to know the problems girls faced in the 
past, in attending school, as well as the difficulties they had to face. The research was very 
significant not only to my thesis, but also to my personal life. It gave me the chance to 
know the reality of girls who had dropped out of school and those who are still in school, 
but facing problems. 
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CHAPTER IV– RESEARCH ANALYSIS RESULTS 
 
The sample included two groups of girls: those who are in school yet, aged from 13 to 18, 
and those who, due to a variety of reasons, left the school before having completed the 12
th
 
grade. In the first group there was 70 (seventy) students and in the second one - dropout 
group- 60 (sixty). In both groups of students, every girl has in their family relatives that had 
at least entered high school. This would suggest that at minimum there was an orientation 
base present in the nuclear family. 
 
Each group is supposed to look at school in their own perspective and it seems to be 
interesting, for instance, to compare the way different groups react to the same question. 
The surveys were classified in four categories.  
 
Tabela 1 – Question: Do/did you like school? (category 1) 
 Yes No Total 
Girls in school 100,0% 0,0% 100% 
Drop-out group 91,3% 8,7% 100% 
 
Table 1 shows that all the students still in school answered in the affirmative and 8,7% of 
those who left school answered in the negative. When they were asked why they did not 
like school 4,3% said that “the teachers are evil” and the same percentage said they did not 
like the subjects taught at all. 
 
The main reason for both group to like school was that “school helps me build a better 
future” (70,8%  for first group and 78,9% for the second one). Some students answered 
questions, related to their perspective of better future, answers that should be emphasize. 
For instance, “I like school because, it teaches me how to develop my self-control”, “I like 
school because it gives me a great chance to exchange experiences, though I learn but I also 
teach”, “I like school because I learn about global culture and I can also develop my 
citizenship”. 21,5%  and 15,8% answered they merely like school. The good relationship 
between teachers and students was appointed by 7,7%  and 5,3% respectively, as being the 
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reason that make them like school..  
 
                                                                                                                    
                                            
I didn’t like school because 
teachers are very evil 
 
I am motivated to stay in 
school, so that I can be on 
the top of the world! 
I like school because my 
mum is very confident that 
I’ll succeed!  
Out of School 
24 years old 
In School 
16 years old 
In School 
14 years old 
                            
 Tabela 2 – Question 2: What do/did you like most at school? 
 
 
 
 
 
 
 
 
 
 
 
 
One can see that the two groups have almost the same perception related to the importance 
they concede to classes and relationship/interaction at school. If added, the number of those 
who elected classes and relationship as the two things they like the most, the percentage for 
both group is, surprisingly, the same – 76,2%. Surprising is also the fact that even among 
those who left school, class remain the item most chosen. So why did they leave school? 
 Girls in school Drop-out group 
Classes 38,1% 42,9% 
Classes & Relationship 38,1% 33,3% 
Relationship 15,9% 19% 
School Activities 4,8% 0% 
The building itself 3,1% 4,8% 
Total 100% 100% 
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What are the reasons? 
 
 
In question number 3 they were asked if there is any subject offered by school that assists 
them with life skills. A large majority from both groups indicated FPS (Formacao Pessoal e 
Social) as being the one that performs this task (85,3% and 95,5%). Some others subjects 
like Math, English, Biology and so on are also referred, but obviously in smaller degree. 
This shows that there are other teachers who do not teach FPS, but who help students too 
and give them advice concerning problems related to social competences, and their 
personal life, broaching subjects that, in principal, pertain to the FPS field. 
 
 Many questions naturally emerge from this reality, that is, the majority of students know 
the objective of FPS course: Then, why do problems like early pregnancy, and girls’ school 
drop out persist in schools, despite of the existence of FPS? What is not working? Who are 
FPS teachers, and what is their background? Do they have examples that can be followed? 
These questions will receive proper treatment and some suggestions in the 
Recommendation Section of this paper. 
 
In question number four they were asked if they had ever thought about leaving school 
94,4% said no and 5,4% said yes. Those who said “no” stated  reasons such as they had 
Courses that help student deal with their day-to-day lives 
85,3% 
1,5% 
1,5% 
1,5% 
1,5% 
2,9% 
1,5% 
1,5% 2,9% 
Biologia 
C. Naturais 
Direito 
Ed. Física 
EVT 
Física 
FPS 
Francês 
G. Descritiva 
Geografia 
H. Ambiente 
História 
IAE 
Inglês 
M. Contemporâneo 
Matemática 
Português 
Psicologia 
Química 
Sociologia 
U. Computador 
Economia 
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someone to help them, their inner motivation, their willingness to know, and to not feel 
sorry later. Girls who said “yes” justified this decision with lack of economical power, and 
family problems. On the other hand, the same number of question for girls who had 
dropped out of school was why they left school. The majority, 47,8%, was due to teenage 
pregnancy, while 21,7% was related to repetition and 8,7% said it was due to economical 
reasons. To the question about how they felt when they left school 63,6%  said they felt sad 
and desolated, 13,6% felt sorry, 9,1% felt excluded from the society, 4,5%  felt ashamed 
and 9,1% said they did not feel anything. 
 
 Related to their families’ reaction after their drop out- question number 5,  47,8% felt sad, 
while 26,1% felt up-set, 8,6% parents said they can not do anything and 13,0% did not say 
a word. The perception I had while applying the survey is that those 8,6% of parents who 
said they could not do anything, they meant they are sorry for their daughters, although 
they can not beat them to go to school. However, two more facts were behind this 
comment: one, they did not insist with their daughters because they are poor, and this drop 
out means save some money for food and other basic needs; and two, among girls who had 
dropped out of school neither father nor mother had higher level of school than the 
daughter herself. Thus, as in the literature review is pointed out, parents are still resistant in 
sending their daughters to school, because this is an investment without return, or a waste 
of money.  
 
For the girls who are in school, question number five asked them to list their motivation to 
stay in school. The great majority said it was due to a perspective of better future.  
Learning, family orientation, teachers/students interactions were also pointed out. Some 
students also elected sports in school, and curriculum. These are some aspects presented in 
the literature review as items of incentive and initiatives used to keep girls in school.   
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Students’ Recommendations 
This session presents recommendations for both girls who are thinking about dropping out 
of school and girls in school. It is curious to note that both groups of girls had the same 
opinion. This fact can show that they dropped out of school not because they considered 
they were taking the best decision, but surely there were stronger reasons that forced them 
to act that way. 
 
The following are the most common suggestions given by girls inside schools to those girls 
who are thinking about dropping out of the school:  
 . Please do not leave school because, there is no possibility of better future without 
school. 
 . Please stay in school, because it is very important. 
 . Do not leave the school to know your world better. 
 . Everybody has problems, just stay in school and try to overcome them. 
 . Stay in school or otherwise, you will not be able to find job in the future. 
 Girls out of the school gave the same advices and added one more: 
 . Do not leave the school or later you will feel regretted just the way I am feeling 
now.  
Concerning suggestions and proposals to the School Administration, again both girls inside 
school and out of  school had the similar opinion.  
 create initiative that can keep girls in school. 
 create specialized group to talk to girls. 
 promote more speeches related to teenage pregnancy. 
 allow  pregnant girls to stay in school  
 decrease or eliminate the fees of poor girls. 
 improve W.C and places for physical education and sports. 
 should increase the limit of age for girls to stay in school. 
 
Here again, one can see that, as in the literature review, students state that some initiative 
can work as incentives for girls to stay in school. Also, students are complaining about lack 
of information and dialogue between school and students. It seems it does exist, however 
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they are asking for more.  
 
They should make a survey 
to know the reason of teen 
pregnancy  
 
Students with good 
performance should be 
awarded 
School should help poor 
students by paying their fees 
 
In School 
19 years old 
In School 
16 years old 
In School 
17 years old 
 
 
 
 
 
 
Analyzing the interviews I conducted in order to have the perception of personalities that in 
one or other way address girls’ education issues, here are some analyses: 
 
.Both The Nazarene Church Pastor and the director of Cesaltina Ramos high school agree 
that the content of the FPS course should be reorganized. They also believe that teachers of 
this course should have special characters, that is, they should be qualified to this end, that 
is, people with moral values that can be transmitted to girls. 
 
 All the high schools directors agreed that pregnant girls should not stay in school. 
They also did not have statistic data for girls school drop out. 
 
 .For Cesaltina Ramos high school Director and the Varzea high school director, 
girls are becoming very competitive. 
 
 . Concerning representatives of organization, I realized that they have been doing 
well in helping women especially in economic branch, with the micro-credit and 
small business. However, in terms of education, it is still needed more incentive for 
these and other women. 
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 . Mrs. Maria José Lopes gave us the insight of difficulties girls had to face in the 
past. Surely they were more than today. However, some of them are still among us. 
 
Summary 
In Cape Verde girls’ access to education seems not to be a problem, although at the interior 
of Santiago Island there is a great number of girls who had never enter the high school. 
Their main issue is not only girls’ school drop out, but girls’ access to education. Local 
government can argue that there is no lack of school buildings or teachers and 
administrative staffs, however, these girls are missing. 
 
“While applying my survey at the interior of Santiago Island I had to commute different 
rural areas. I asked a fifteen years old girl from Tarrafal why she was not studying, and she 
replied that they were eleven children of same mother and that her mother could not afford 
the education costs for all of them. She added that the seven boys were studying but the 
girls had to work and help their mother. I asked her if she thought that that was a good 
policy of her mother, and she defended her mother, saying that her mother was a good 
woman who did not send them to school because she did not loved them. The problem, she 
said, is that their father does not take care of the family. She is now working in Pedra 
Badejo at the High School canteen, and sending money regularly every month to her 
mother to help with the boys’ education. 
 
We did not survey these concerns, thus we are not able to state against. However, we have 
material that can prove that girls’ access to education in Cape Verde is, beside girls’ school 
drop out concerns that deserve greater attention from the government, the Ministry of 
Education, the society and the family and every unit of its member. Contrary of someone’s 
ideas, the benefit of girls’ education is a splendid investment.” 
  
“You educate a man and an individual gets educated; you educate a woman and 
generations get educated”  
                                                    Karunakaran  ( The Chief Minister of Kerala 2004 UNFP report) 
  
  
35 
 
According to the surveys, in our high schools teen pregnancy constitute the main reason for 
girls’ school drop out. However, schools do not have data, and justify that the policy 
attributed to drop out of school issues is not well defined, because as long as the girls return 
school after the baby is born, the lost school year is not considerate as drop out. In short, 
these small failures in laws can be corrected, if teachers involve more by advising the 
Ministry of Education and show more interest to the problem of girls school drop out. 
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CHAPTER V - CONCLUSION  
 
The main objective of this work was to find out the main reason(s) of girls’ school drop out 
in Cape Verde. I learnt immensely with this work. It showed me a kind of reality I was not 
aware of. A great number of girls who are out of school are passing through hard times for 
a variety of reasons, just like inside African continent. However, it is not rare hear 
governmental members saying that our education is one of the best of the continent. Then, 
something else must be done to justify this statement.  In Pedra Badejo four young sisters 
have never been in school further than 2
nd
 degree. Their father is a fisherman, and every 
day they had to help their mother sell the fish. I could see in their face that they are not 
interested in education any more: they have to fight to survive.  
 
  According to the survey analysis result, the data showed, allowed me to conclude that 
economic, culture, and tradition play important roles in girls’ school drop out. However, the 
main reason for this fact is teenage pregnancy. This means that gender role plays pivotal 
role in girls’ school drop out here in Cape Verde. In other words, girls leave school for a 
specific reason. Unfortunately, it is my impression that those girls are not known. 
 
Therefore, I suggest that the Ministry of Education should create conditions to survey all 
school age girls who are not at school, in both urban and rural areas of the nine inhabited 
islands. This way, the government would have the real data of girls out of the school. 
Afterward they should choose strategies that can capture and keep girls in school. More 
schools turned to vocational education in every island can be a solution for part of the 
problem. 
 
Concerning the FPS course, the situation requires special attention. I believe that a good 
investment in FPS teachers training would help to overcome the problems. Also, the 
teachers should not focus only on sexuality but also in many other issues, such as moral 
values, self-esteem, honesty, life skills, sports, and the value of family. 
 
In reference to pregnant teens in school I would like to share an initiative that has been 
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successful in Jamaica.  
 
I bring this initiative done out side Cape Verde, but that can perfectly suit in our reality, as 
an incentive to keep girls studying. For example, in Jamaica it was created a Women’s 
Center Foundation, turned to adolescent mothers. The main objective of the centre is to 
create a program in which they will have a second chance to education, (Barker, Knaul, 
2000  p.46). Although some girls return school after pregnancy, I concluded, based on the 
survey that many more do not. Girls stated that they have no one to take care of their baby, 
or that they feel obliged to go for work to feed them. Thus school is left behind. 
 
To conclude, I know that many people know about this reality, however they simply 
pretend they do not know. It is my deepest intention to make part of those who are 
interested in finding solution for the girls who had dropped out of the school, and often are 
faceless. Thus I am available to translate this work into Portuguese, in order to facilitate its 
reading, in Cape Verde!  
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Appendix I 
 
QUESTIONÁRIO  
 
O presente questionário insere-se no quadro de um trabalho de pesquisa, visando a 
obtenção do grau de licenciatura em Estudos Ingleses pelo Instituto Superior de Educação 
(ISE). O objectivo do trabalho é descobrir as causas subjacentes ao abandono escolar por 
parte das meninas no Ensino Secundário. Agradece respostas sinceras, no sentido de a 
ajudar a compreender o problema e avançar com alguma proposta no sentido de encorajar 
as meninas a permanecerem na escola.  
 
 
 
 
 
 
 
  
1. Gostavas da escola, quando estudavas? 
 
  Sim   Não      Por quê? 
 
 
 
 
 
2. O que é que mais gostavas na escola? 
 
 
 
 
 
3. Existe na escola alguma disciplina que ajuda os jovens a confrontar com os problemas 
do dia-a-dia? 
 
  Sim   Não     Se sim, que disciplina? ____________________________ 
 
 
4. Qual foi o motivo que te levou a abandonar a escola? 
 
 Económico    Gravidez precoce   Distância    
 
 Reprovação        Trabalho                       Outro 
  
  _____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________ 
Idade ___ anos   Sexo: F __  M   __   Escola que frequentavas ______________________ 
Nível de escolaridade: 7º ano__  8º ano __  9º Ano __ 10 ano __  11º ano ___  12º ano ___ 
Qual é o maior nível de escolaridade obtido na tua família? ________________ 
Por quem? _______________ 
  
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________ 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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5. O que é que sentiste quando deixaste de ir à escola? 
 
 
 
 
 
 
6. O que é que a tua família te disse quando abandonaste a escola? 
 
 
 
 
 
7. Qual é a tua actual ocupação? 
 
 Voltei à escola  Trabalho  Trabalho e estudo  Não trabalho nem estudo 
 
       Outro____________________________________ 
 
 
8. Que conselho darias às meninas que estão a pensar em abandonar a escola? 
 
 
 
 
 
 
9. Que propostas farias às Direcções das Escolas Secundárias para incentivar as meninas a 
ficar na escola? 
 
 
 
 
 
 
                                                                          Obrigada pela tua colaboração 
 
 
 
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________ 
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________ 
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_______ 
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________ 
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Appendix II 
 
QUESTIONÁRIO   
 
O presente questionário insere-se no quadro de um trabalho de pesquisa, visando a 
obtenção do grau de licenciatura em Estudos Ingleses pelo Instituto Superior de Educação 
(ISE). O objectivo do trabalho é descobrir as causas subjacentes ao abandono escolar por 
parte das meninas no Ensino Secundário. Agradece respostas sinceras, no sentido de a 
ajudar a compreender o problema e avançar com alguma proposta no sentido de encorajar 
as meninas a permanecerem na escola.  
 
 
 
 
 
 
 
  
10. Gostas da escola? 
 
  Sim   Não      Por quê? 
 
 
 
 
 
11. O que é que mais gostas na escola? 
 
 
 
 
 
12. Existe na escola alguma disciplina que ajuda os jovens a confrontar com os problemas 
do dia-a-dia? 
 
  Sim   Não     Se sim, que disciplina? ____________________________ 
 
 
13. Alguma vez pensaste em abandonar a escola?  
 
  Sim   Não    Em caso afirmativo, qual era o motivo?  
 
 
 
Idade ___ anos   Sexo: F __  M   __   Escola que frequentas ________________________  
Nível de escolaridade: 7º ano__  8º ano __  9º Ano __ 10 ano __  11º ano ___  12º ano ___ 
Qual é o maior nível de escolaridade obtido na tua família? ________________ 
Por quem? _______________ 
  
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________ 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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 Por que decidiste ficar? 
 
 
 
 
 
 
14. Qual é a tua motivação para continuar na escola? 
 
  Perspectiva de um futuro melhor      Currículo escolar 
        
 Vontade de aprender       Actividades escolares   
 
  Actividades extra-escolares     Actividades desportivas  
 
  Bom relacionamento com os meus professores   Orientação familiar                                               
 
 Bom relacionamento com os meus colegas    outro ________________ 
        ________________________ 
        ________________________ 
 
6. Que conselho darias às meninas que estão a pensar em abandonar a escola? 
 
 
 
 
 
 
7. Que propostas farias às Direcções das Escolas Secundárias para incentivar as meninas a 
ficar na escola? 
 
 
 
 
 
 
                                                                          Obrigada pela tua colaboração 
       
 
 
 
 
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________ 
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_______ 
_______________________________________________________________________
_______________________________________________________________________
______________________________________________________________ 
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                                               Appendix III 
 
This is an interview conducted on March 18
th
 2007 with Mrs Maria Julia Lopes. She is  
seventy nine years old. She has experienced life as a Cape Verdean woman both before and 
after Cape Verde Independence. Her story gives us insight into the value of education for 
women in our country. 
 
How difficult was the situation for Capeverdean women who had lack of education? 
MJL: It was really difficult. I cannot mention all of the problems we had to face. Can you 
imagine a person that can depend on someone’s help to make a single call, because you are 
not able to dial the number?  In the past women were treated almost like slaves. They had 
no voices, no rights, no opportunities to study, thus no good job. Women could have spent 
their entire life helping husbands with hard work to improve the family’s life conditions, 
but they would never see their effort recognised. Very often they were deceived by those 
who could read, in buying or selling small goods, such as eggs, vegetables, or animals. 
Women were also bad treated in public services, especially in Praia. 
 
Is it true that parents allowed only boys to go to school and not the girls? 
Yes, it happened very often. Families were in general large and poor. So, they would 
choose just part of the children to go to school, and seldom girls would be included in this 
list. They said that if a girl got educated, she would write the letters to the boy-friend, and 
later on she would reply to the husband’s conversation, which would embarrass the parents. 
This fact would be considered as parents’ inability in educating an obedient wife. 
 
 What do you think about those who say that education has caused a negative impact 
on women? 
Those are people, especially men who wanted us to keep “blind”. Fortunately now it is 
impossible to turn the situation back. Woman knows her right. That is why she is now 
admitting abuses unlike she used to do. She had studied and has a job. This means she can 
feed herself and not depend on husband’s charity. On wedding ceremony day, it was very 
common to hear fathers advising the bridge to, “be as obedient as possible because I have 
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hidden your spoon inside the wall. So I do not expect to have you back.”  
 
If you had chance, what would you be? Is there any special profession in mind?  
One of my biggest dreams was to be able to read and write, just as you are doing right now! 
I always saw a book as a code of letters. If only I were able to decipher them and write, it 
would be enough for me!    
 
Related to the job, would you like to be graduated in a specific one? 
Well I love plants and my little farm. If I had chance I might have studied to know how to 
treat them properly. I like the Cape Verdean Television program “Ha Mar Ha Terra”, 
because qualified young advises us how to take care of our plants. 
 
Agronomist is what you would like to be! Would you adhere to the family planning if 
that time it was available?  
I am just against abortion, but completely in favour of family planning. I had eleven 
children, and I love all of them intensely. However, if at that time family planning was 
available like now, I have to confess I would never go beyond the four. (She laughed in a 
very loud voice!!) But I am very happy because all of my sons and daughters can read and 
write. I am much happier to know that my daughters are able to take care of themselves. In 
the past we women were not able to have access to our own Birth Certificate.  
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                                                     Appendix III         
 
 
This is an interview conducted on September 28, 2007 with Mrs. Lucia Maria goncalves 
dos Passos, President of the non-governmental organization MORABI. She has been 
leading the institution for about a year. 
 
We know that MORABI works on promoting women life condition in Cape Verde. 
What exactly does the institution you lead do? 
 
LMP: We are working in several fields of communities’ lives. In terms of health we have a 
bureau and psychologist with regular appointment of information about women’s 
vulnerability to DST disease, specifically the HIV/AIDS. Young mothers and pregnant 
adolescents, that is, school girls ages are also attended by our psychologist.  In the poorer 
areas of big urban centres we distribute preservatives for free.  Related to financial issues, 
we are always collecting information about women who want to run their own business and 
finance them micro-credit. I should emphasize that in this subjects of micro-credit, we also 
have been offering special credit program to HIV/AIDS infected persons. But in this case it 
is for both men and women, because we need to be careful to the factor gender, and not 
discriminate an ill man for being man. And the credit is special because they do not have to 
pay tax.  In terms of social actions , we are helping 36 orphans children, whose mothers or 
fathers were victims of HIV/AIDS. Some of them had lost both mother and father. We pay 
for their education, including fees, school materials, transportation and food.   
 
Do you have any bureau that takes care of domestic violence victims? If yes, are the 
victims more illiterate women or educated ones? 
 
LMP: Unfortunately, almost every day we receive women victims of domestic violence. 
They are more than what I thought. We attend them with advises and comfort, and work 
with them by insisting that they should denounce their husbands. If the level of fight and 
violence is really bad, we orient and lead the case to the Associacao das Mulheres Jurista de 
Cabo Verde. 
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They will receive every legal supports for free. Concerning rate literacy/ illiterate women 
victims of domestic violence, we have to confess that we receive both. However, educated 
women usually are very resistant in denouncing husbands. That is, they complain but never 
want to go ahead with the process to the Court. That is why we have registered more 
illiterate women as domestic violence victims.  
 
Does this institution have any special program in order to target girls who have 
dropped out of school, and are not doing anything? 
 
LMP: I know this is a bare reality that some government members are trying to hide or 
ignore. They are with the eyes fixed on somewhere else reality, but not Cape Verdean 
reality, to affirm that we are almost reaching a hundred per cent of literacy. Girls’ education 
is one of our main concerning. Right now we are building a Technical Centre in Terra 
Branca, in which women’s education will be promoted. It is our intention to keep on 
financing HIV/AIDS victims’ relatives, but in the future we want to qualify and give them 
tools to develop their own business. They do not have to be dependent on someone’s help 
and surely they will return the money back. In this Centre it will also be promote the culture 
of peace. We also make part of Human Rights League. 
 
 
 
 
 
                                                                                               Thank you, very much 
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                                              Appendix III         
  
 
 
 
This is an interview conducted on September 28, 2007, with Mr. Ulisses Pereira, Director 
of the High School Cesaltina Ramos in Praia. He had taught in Praia and Boa Vista. 
 
What is the drop out ratio boys/girls? 
 
UP: I can not tell you this right now; because it is something we are working on. 
 
In your opinion, what are the reasons for boys and girls’ school drop out?  
 
UP: There are several reasons, and there are differences between girls and boys. However, 
girls had acquired some boys’ attitudes concerning drugs abuses, to name a few. Boys’ 
main reasons are drugs abuses, repetition and misbehaviour. Girls’ main reasons are 
teenager pregnancy, and economical problems.  
 
Concerning teen pregnancy, do you keep in touch with pregnant girls? 
 
UP: Girls usually keep coming to school, not to attend the class of course, but they keep in 
touch. We have a psychologist who is also teacher. She is always available for students, and 
receives them regularly. Even for those girls who are not pregnant, but have familial or any 
other kind of problems, she helps them. Hence, teachers are responsible to follow students 
with any sign of strange behaviour and lead them to the psychologist. It happened to me 
when I was teaching, some years ago and I realized that a girl had been too sad and 
aggressive. I tried to approach her and establish a conversation. It was very difficult at the 
beginning, but I could convince her to accept the help of qualified person and she ended 
revealing the truth. She had been abused sexually, by her step-father for over than a year. 
Also, the step-father was starting taking some friends home to abuse her too; but this 
happened only when her mother was not at home. Unfortunately, this “only” became a 
daily routine, because her mother left home every day early in the morning to sell fish and 
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returned at the end of the day. Thank God, she received a wonderful treatment and the next 
year she returned school and did very well. One of our major projects is to create an 
adequate space for our psychologist to work, with agreeable environment, and negotiate 
with the Ministry to have her works at full time. She is now lecturing with reduced time.  
 
The reality is that girls are still leaving school due to teenage pregnancy; we know 
there is a course in high school, FPS, whose objectives and content are designed 
exactly to enable them to face daily problems. Why is this happen?  
 
UP: This course is not well conceived, because it does not take into account cultural 
aspects of each place. It will never work if the Ministry of Education insists on this 
structure. Cape Verde is an archipelago and so, they should consider the cultural specificity 
of each island, each place. The reality faced by a girl from Sao Vicente is not the same as 
those from Maio; there is even significant difference from Fazenda are and Ponta D’agua. 
However, girls from these two places frequent the same high school Domingos Ramos. For 
instance, in Santiago island boy has the mentality that if his girl friend really loves him, she 
should give him a proof, which usually is a baby; and girl, if she feels the boy friend is not 
interested in her any more, she will manage to become pregnant. They need someone to tell 
them that these strategies are not working any more. How can we fulfil girls’ need and 
expectations? This is not a matter of discrimination, but it is the reality. In my opinion, FPS 
course should be autonomous and developed by each high school, based on the needs of its 
local community and reality, but obviously with the previous approval of the Ministry of 
education.    
 
What are the major factors that motivate girls to stay in school? 
 
UP:  I used to play with my boys students that going this way we will be soon reaching the 
Matriarchy domain. Girls are more responsible and mature than boys. Every year our 25 
best students are girls. I am really sorry for those who cannot attend classes for a variety of 
reasons, such as those from Brazil in Achada Santo Antonio. In my point of view, the main 
factor that motivates girls to stay in school is the spirit of competition they have developed 
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after the Independence. At the beginning girls wanted to prove boys they are very able to 
study and be successful in every task, but now the competition is among girls. Often, 
during the class I had to moderate useful academic discussions. What we need is to bring 
those out of school girls to the classroom. 
                                                                                             Thank you, very much 
                                                                                  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
52 
 
Appendix IV 
 
This is an interview conducted with Mrs Maria Vicenta C. Fernandes, on March 30
th
 2007. 
She is the representative of “Organizacao das Mulheres de Cabo Verde”  (OMCV) in 
Assomada, interior of  Santiago Island. She has been conducting this organization for 
twelve years. Forty one years old and single mother of three children, Vicenta shared with 
me what OMCV has been doing to help poor and illiterate women in engaging in society, in 
this part of the country side. 
 
As representative of OMCV, what is your perception about the role of education on 
women’s empowerment in your country?  
Education is the key of development of any country. In Cape Verde, namely at the interior 
of Santiago Island, the rate of literacy increased hugely, if we compare today and the 
decades of seventies and eighties. Concerning specifically to the female world, there was a 
decrease of illiteracy from sixty percent to fifteen percent. This reality is due; partially 
thank, to the involvement of OMCV in working with women and trying to convince them 
to adhere to special program in education field for adults nominated “Circulo de Cultura”. 
Another aspect is the fact that education became obliged. Almost ninety nine percent of 
children have access to elementary school. There are technical schools, and Assomada is 
one of the cities with higher level of students attending universities inside and outside the 
country.  
 
What are the major obstacles that women face, especially those who are illiterate?  
The fight against poverty is the biggest challenge and it comes through struggling with 
illiteracy in order to give them tools to enter the labor market and consequently to improve  
themselves. Women have been changing their behaviors, throughout the years, in searching 
their own position in society. They want to become independent and create alternatives that 
can contribute to increase their incomes. However, women need to be involved more in 
every direction, such as social, economical and political.  
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What does OMCV do to help those women? 
OMCV has always played an important role in promoting capeverdean women, starting by 
decreasing the illiteracy ratio, with implications for society development; family planning 
and special care to both mothers and children were emphasized; we were behind the 
Government to make and apply laws that can protect women and the entire family; we 
manage to introduce women leaders of family to get micro-credit next to the local Banks, 
so that they can develop their own business and become autonomous. It often, contributes 
to reduce unemployment by creating small jobs; new kindergartens were built and we are 
still fighting to get more technical/professional schools for women, no matter their ages. 
One of our major achievements was the creation of a bureau that can support women victim 
of domestic violence and make them denounce this act, and work with women who were 
infected with HIV-AIDS. We have been insisting on the first item, that is, to fight against 
domestic violence, but we do have to confess that it has not been easy to overcome this 
problem. Unfortunately, this is a sad reality that still exists among us.  
 
Today there are more women working out of home than in the decades of seventy, for 
example. Do you think this fact bring positive or negative impact to our society? 
There is no change that brings only one side of the situation. It also brought positive and 
negative aspects with it. The positive one is the fact that women fought and gained some   
importance in society and people started looking at them just as human beings and not only 
as house-wives. With the emigration to Europe women had to work to feed themselves and 
their families, because very often the money never arrived. With this relative economical 
autonomy they had to send their children to school in order to, lately get better job and 
increase their families’ income. It actually, contributed to improve families’ conditions of 
living. Unfortunately, this great experience brought a negative one: when husbands saw 
how good women have managed to conduct the family, they ran away from their 
responsibilities and started letting women assuming all responsibilities and supporting all of 
the families’ needs. 
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There are those who support the idea that moral values were corrupted once women 
started working out of home, and that lack of time to educate their children was 
responsible for this. What do you think about it? 
 
As I have already said men, fathers, husbands, are not or pretend they are not aware of their 
responsibilities. So, what can women do? They have to leave home, work hard and bring 
food, cloths, medicine, school materials, and money for transportation and support all 
children education. Of course it would reduce their time to be with family and consequently 
follow their children’s education inside and outside home. Women had to define priorities. 
They had no great choices. This is indeed, a very difficult issue. If only they would be 
supported and helped by men, surely things would be better.  
 
 
 
 
 
                                                                                                      Thank you, very much 
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 Interview conducted to Mrs Rosa Maria Paullette Fortes Silva, Director       of Domingos 
Ramos High School, placed in Praia, on September 6 2007. 
 
 
Since teenage pregnancy is one of the reasons of girls’ school drop out does this high 
school have any special program to encourage girls to stay in school? 
 
RMPFS:  We do not have any special program for girls, because we consider girls should 
have equal treatment as boys. Concerning issues such as early pregnancy and sexually 
transmitted disease including HIV/AIDS, we promote speeches, conferences and meetings, 
in which both boys and girls have access to them. Moreover, this usually happens in the 
classroom. We try to avoid inequality, reasons why we do not provide any kind of activity 
only for girls. The only distinction we make between boys and girls in this institution, is 
concerning to Physical Education class, that is, boys and girls practice physical exercises 
and sports in separated rooms. The main objective of this measure is to protect girls from 
being joked by boys during their period and safeguard their integrity. We realized, and 
some parents complained, that girls were not feeling comfortable to do their Physical 
Education in this period in the same place as boys. 
 
Does the institution you lead work on girls’ school drop out ratio? 
RMPFS: It would be useful to clarify that Cape Verdean Education System does not 
consider school drop out for girls who had decided to cancel their inscription in order to 
have baby, because they usually will return to school the next year.  Furthermore, the 
system does not penalize them. Due to the fact they are too young, and are not Civil 
Servants they have no right for maternal license. Then in this case, the only solution would 
be to cancel their inscription. However, the lost year is not considered as repetition, and it 
does not influence on pupils’ allowed numbers of failure in high school. 
                                                                                                                   Thank you, very much 
        
                                                              
                                                   Appendix VI     
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This is an interview conducted with Mr. Mario Luis Fernandes, on September 20, 2007, 
Director of high school Conego Jacinto  Perigrino da Costa, situated in Varzea, Praia- Cape 
Verde,. He has been director in varzea for a year. 
 
1. What is the drop out rate for boys and girls? 
MLF: We are working on this data, and you can come back one of these days and have 
access of it, because right now the department is closed. However, I dare to tell you that 
it is slightly higher among boys. Yet, school drop out is deeply accentuated in 8
th 
, 9
th
 , 
and 10
th
 grade, for both boys and girls 
 
2. What are the reasons?  
MLF: Although there are many reasons, I would like to emphasize two reasons: for 
girls it is strictly related to teenager pregnancy, that is, I am referring to girls that go to 
have babies and do not come back again; and for the boys it is mainly associated to the 
fact that they repeat more than once, which will force them to drop out.. 
 
3. Does your Institution have any special program to encourage girls to stay in 
school? 
MLF: Yes, according to our possibilities. For instance, on Women’s Day we usually 
have special activities; for example in sports activities, girls are included in them along 
with boys; we try hard to balance the number of women as Department Heads, to 
promote in students a spirit of respect for men and women as authority figures and we 
do not tolerate any kind of gender discrimination. 
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4. Concerning teenage pregnancy and consequently girls’ school drop out does this 
school keep in touch with these girls. 
MLF: This is one of our main concerning. First of all I would like to say that this is a 
complex issue. When girls become pregnant we do never force them to leave the 
school. However, we do need to follow Cape Verdean laws and school internal 
regulations. They cannot continue to attend the class, but we always try to choose the 
best way to talk to them. In this perspective we have a Bureau and Psychologist and 
experienced female teachers to guide and give them orientation they need. Personally 
and as a teacher I believe that pregnant girls need special care that classrooms do not 
have. Some years ago, when pregnant girls were allowed to attend the class, one 
students almost give birth in my classes, because she refused to go to hospital although 
all my advices. Even not attending the class, they are invited to frequent school library, 
and if they decide to study as external students in private schools, they can come and 
receive supports of their formal teachers. It has been working, and the next year they 
can come. 
 
5 What are the major factors that cause girls to stay in this school? 
MLF: I think that girls are not thinking marginalized anymore. However, in my opinion 
the biggest point is that girls have been very competitive. I can see that this competition 
is even not with boys, but with girls. They want better marks, to be at Honor Table, and 
specially to deserve teachers’ attention.  Another aspect that I believe encourage girls to 
stay in school is the fact that they have been brilliant in scientific subjects, which used 
to be considered male dominated area. On its return, women have been succeeding on 
these labor markets.  
 
                                                                                                        
 
                                                                                      Thank you very much 
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                                                       Appendix VII 
 
This is an interview conducted on September 26, 2007 with Mr. Aderito Ferreira, Pastor of 
Nazarene Church in Praia. 
 
Pastor, what are the major factors that, you think are causing girls’ school dropout? 
 
PAF:  I think that there is a lot of misbehavior among young, mainly among boys. And the 
society does not want to do much to change the situation, for better of course. My own 
perception is that teenage pregnancy is if not the main reason, one of the main reasons. 
However, there is something else I personally think is provoking girls’ school drop out, that 
is, familial disagreement. It is very common to find girls complaining about their families’ 
behavior. These problems make them feel confused, and very often we find girls saying that 
“they have no head for school”. Unfortunately, school has been revealing unable to solve 
this problem.  There is no course to talk to girls and listen to their problems to encourage 
them to keep studying, even if they are passing through all these obstacles. 
 
Do you think Formacao Pessoal e Social (FPS) course is not enough?   
 
PAF: No! I honestly think that the Ministry of Education should reorganize this course. It 
can not continue the way it has been. First of all, we should take into consideration issues 
such as: who are the teachers that are lecturing this course? What are their back-ground? 
Did they receive any special training for such a sensitive course?  I don’t think so. Many of 
them think that the most important issue that should be taught in FPS is sexuality. 
Furthermore, they do not know that sexuality is not only sexual intercourse. This is very 
sad and serious, and I am sorry to tell you this. I know what I am talking about. I have 
children in school age, and also, I am periodically invited to participate in debates and 
workshops at high schools. If they want they can keep the name FPS, but the content must 
be revised.   
 
Pastor, I would like to ask you some issue that sometimes is avoided to be commented 
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in our society: some say that because mothers are literate now and working out of 
home, their families and children are receiving lack of attention, which has increased 
criminalities, for example. What is your opinion? 
 
PAF: If you ask me if girls should be educated, I will say surely yes. Then if you ask me if 
mothers play crucial role in children’s education, I will also answer positively. What the 
society needs to find is a balance between the time women need to perform their work 
outside and inside the home. Look at the example of all the Nordic countries: They are 
increasing, systematically the period for maternity. More, after this period the governments 
are negotiating with mothers who wanted to stay at home and receive 30 per cent of the 
salary, to follow their infants. Thus, this fact shows clearly the importance of mother at 
home. However, what I have been noticed is happening in Cape Verde is that parents are 
not interested in educating their children. The problem is not only related to mothers’ job. 
They just want to relegate all the responsibilities to school. Both school and home are 
responsible to educate citizens, but they are two different kinds of education, although 
complementary to each other.  Some issues are values that can only be taught at home. 
 
What do you think is the role of Churches in promoting girls’ education? 
PAF: I have to confess that Nazarene Church in Cape Verde did not advance much as we 
would want it to, in terms of education. We used to have schools, but we stopped. Right 
now we have good projects and plans of partnership with some universities, namely in 
Portugal, Brazil (Campinas). Our project makes run a university able to incorporate four- 
hundred students, in Praia. Why investing in university? Because we realize that there is a 
great deal of graduate youth acting just like illiterate ones; because we want to develop in 
them the spirit of creativity and capacity to be critical; because we think that churches, no 
matter what church, should worry in forming excellent human being in multi direction and 
not only in spiritual and religious directions. Then, surely, girls’ education will be 
promoted.   
                                                                                        Thank you, very much 
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